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Literature Review

The Language Issue
[bookmark: _GoBack]	Teachers should acknowledge that grammar correction for Samoan Language is, in general, still a viable idea that is slowly growing in awareness as more research consistently, demonstrate the fact that it might not be a misguided practice to teach current grammar in the American Samoa Community College.  Furthermore, I still agree with the future research that focuses on Samoan Language as I proposed earlier, because I can suggest that attention needs to be given to investigation using different methods, techniques, or approaches to language teaching that leads to short-term or long-term improvement and whether students make better progress in monitoring for certain types of errors in their writing.  I also accept as true the fact that before saying anything about the lack of resources that can be tracked down in this research, I want to acknowledge that many interesting questions remain open and that it would be premature to claim that research has proven that teaching of Samoan grammar can never be beneficial under any circumstances.  
	In taking apart the Samoan courses that are offered in the American Samoa Community College as a whole for curriculum studies is noteworthy on converting something that is complex into simple terms.  This is true based on the fact that when it gets complex, we tend to steer away or ignore it completely and as a result the integrity of our studies would have been in vain if we have not yet addressed these issues in our classes.  Moreover, as we are meticulously investing our time in pushing our students to master the skills exemplified by our school curriculums, we sometimes forget to evaluate and do testing.  Though these realizations are constructively changing our teaching practice, there are other questions on why are we living the life of a palagi, but our philosophy of doing things are conservatively rooted in the Samoan way.  This is in terms of being diligence in paying a lot of attention in nurturing things, such as fostering the education of our students.   
Statistically Linguistics
Recently, many investigators have turned to statistics to examine this issue.  For example, in 2005 a team of professionals from the American Samoa Community College which consisted of the late Muli’aumaseali’i A. Ripine of the Samoan Studies Institute formerly known as the Samoan Department, Dr. T. Daniel Aga of the Land Grant Program, and Seuamuli M. P. Fiamalua of the Samoan Studies Institute spearheaded the research on the status of writing skills of the students at the American Samoa Community College.  1,052 people in American Samoa were given surveys to determine the number of people who are still using the Samoan language in their everyday routines.  Of that number, 1,020 people responded by saying, “Yes,” an overwhelming 97%.  The study discovered that 67% of Samoans were able to hold an everyday conversation in Samoan.  Additionally, the study also examined the number of young Samoans who are speaking the language.  The intention was to explore how Samoans acquired language skills.  
	Most importantly, there were several tests given to American Samoa Community College students that are within the ages of 18 to 21.  Each individual was given one hour to answer 65 questions pertaining to Samoan writing.  The test comprised 40 questions on Grammar and Usage, 10 questions on Vocabulary, and 15 questions Reading comprehension.  Ultimately, the study showed that Samoan writing skills were lacking among ASCC students.   The study revealed areas of proficiency or the lack thereof for different grade levels.  The results of the study provoked a different approach to curricula design and teaching.  The curriculum became student-based.     
In exploring my theme on Samoan language, I became interested not only in teaching students how to write academically, but also how to write good Samoan grammar.  Finally, the following discussion should prove useful in helping a growing population of bilingual students situated in the American Samoa Community College develop a writing practice that is equally creative and grammatically acceptable.      
The Samoans
Prior to contact with the West, Samoa had only one language which is a member of the Polynesian language sub-group in the Astronesian language family (Masterman, 1934).  It is the native language of approximately 200,000 Samoans in both American Samoa and the independent nation of Samoa.  Moreover, there are more than 150,000 ethnic Samoans living in the United States though with varying degrees of competency in the Samoan language.  
It is difficult to determine the origin of the people who are now inhabiting the Samoan archipelago and other Polynesian Islands.  Anthropologists, however, commonly agree that the Polynesians were not indigenous to the islands; the evidence of language and tradition points derive to Asiatic origin (Ellison, 1938).  
However, even though the anthropological or archaeological perspective has provided an answer for the original ancestors of the Samoans, the Samoans themselves believe that their ancestors did not come from any place else, but originally from Samoa.  Samoan myths and folklore disclose that the Samoa people were descended from Tagaloa, the major pantheon of Samoa (Kramer, 1995).  Prior to Western contact, Samoans engaged in trade with other islands in the Pacific such as Tonga and Fiji. These islands loom large in Samoa’s tala o le vavau, or origin stories.
The First European Contacts and Western Influences
The first recorded European contact with the Samoan Islands was in 1722 by the Dutch explorer Jacob Roggeveen.  This voyage and two subsequent European contacts by Bougainville in 1768 and de la Perouse in 1787 opened Samoa to the outside world of whalers, traders, missionaries, and colonialists.  The London Missionary Society arrived in 1830, the Wesleyan Mission five years later in 1835.  From 1830, the date normally accepted as the beginning of sustained European interest in Samoa, until the present, Samoa has had an unending succession of interactions with the Western powers; some were good, and some bad (Masterman, 1934; Gilson, 1970).  
The Introduction of Samoan Grammar

The first grammatical description of the Samoan language was published in 1846 by Horatio Hale for the United States Exploring Expedition of 1838 to 1842.  Hale published a comparative grammar of Polynesian languages based on data he collected from missionary stations in the various islands the expedition visited.  Part of Hale’s Samoan material was derived from a brief Samoan grammar written by Rev. Thomas Heath and a list of Samoan words collected by the Rev. William Mills.  Hale’s work provided the western world with the first description of the newly devised Samoan orthography, a brief summary of Samoan syntax, and a short comparative Polynesian word list (Hale, 1846).  
The Rev. George Pratt arrived in Samoa in 1839 to help with the translation of the bible. In 1862, Pratt published a dictionary containing over 13,000 words and a short grammatical summary of Samoan culled from missionary collections of Samoan genealogies, proverbs and oral traditions (Pratt, 1862).
As we can see from the works of Pratt and Hale we can observe the hardship that European linguists had in explaining problematic areas of Samoan that did not readily conform to a traditional Latin-based grammatical framework.  Linguistic work at the time viewed languages through a framework that used the classical European languages as a pattern (Hale, 1968).  However, the languages of Polynesia often proved to be a difficult fit.  Some of the problems encountered with Samoan, for example, included morphology (word composition), voice, tense and aspect, language levels and registers, and problems with orthographic representations.  Many of these problems have continued to affect the teaching of Samoan today, both in Samoa and abroad.  Modern written Samoan, especially in American Samoa and in Samoan communities abroad, is often marked with errors in the spelling system, inconsistencies in word composition, confusion with the a/o, genitive markers, frequent use of word order associated with English, errors in the use of registers and the t and k styles and most importantly the Samoan writing structures found in morphological concepts (Pratt, 1862). 
Similarity between the Samoan language and other Polynesian languages as 
utilized by the LMS Missionaries in their initial works

The first significant linguistic descriptions of Samoan were collected after the arrival of London Missionary Society (LMS) in August of 1830 and the Wesleyan Mission in 1845.  In 1835 the LMS returned and stationed two European missionaries in Samoa, the Rev. C. Bariff and the Rev. C. Buzzcot.  Both were experienced translators from the Tahitian and Rarotonga missions and were given the responsibility of translating the scriptures into the Samoan language (Faletoese, 1961).  
Faletoese (1961) asserted that the first major task of the LMS was to devise an orthography, lexicon, and grammar for Samoan and translate religious material into the Samoan language.  The LMS works in other Pacific island groups; most notably Tonga, Tahiti, and Rarotonga greatly benefited the missionary undertakings in Samoa and no doubt influenced their views and perceptions of the Samoan language.  In actuality, the missionaries’ work was simplified because of the fact that there were a lot of ties between the Samoan language and other Polynesian languages in the South Pacific.   
The Development of Pedagogical Materials for Samoan 

The only materials that were available for the teaching of the Samoan language were generally directed at non-Samoan who wanted to learn the vernacular.  These materials mostly followed traditional language teaching methodologies such as grammar – translation and rote memorization.  The earliest materials of this sort were devised by the missionary and early colonialist residents in Samoan and were both the German and English languages (Neffgen 1918; Hough 1923).  These texts included the grammars mentioned above as well as primers, phrase books, and other materials suited for teaching Samoan as a second language to foreign residents of Samoa.  The development of pedagogical material for native speakers of the Samoan language did not begin in any systematic way until the 1960s and 1970s. Samoans were highly literate at the turn of the twentieth century—in other words, they could read and write with comprehension although they did not have a theory on grammar.
Nonetheless, the American Samoa Department of Education has done much less in promoting the teaching of the Samoan language in the schools.  Currently the trend these days most likely stresses the importance of the English language to the exclusion of Samoan.  
Moreover, while there have been many Samoan language texts and much linguistic materials developed over the years (mostly by non-Samoans), for the most part DOE teachers are not familiar with them, and the Samoan language resources are often not readily available for their use.  This is regularly the case because they are produced in limited quantities and are seldom reprinted.  In addition, these texts are not marketed for the general public and are usually too expensive for local use nevertheless.  Because there are few adequate resources and personnel for teacher training, teachers have developed an insecurity about teaching the language and have consequently developed negative or indifferent attitudes about teaching the language.  The problem is also due to the poor quality of the training given pre-service teachers in the Samoan language.  This is compounded by the lack of quality in-service training for the teachers already in the field.  There is very little systematic training given to teachers for the teaching of the Samoan language, both pre-service and post-service.  However, because the majority of the Department of Education’s teaching staff are Samoan, teachers often resort to the Samoan language when children do not understand concepts expressed in English (Fiamalua, 2008). 
In the 1970s, the American Samoa Department of Education’s Bilingual-Bicultural Project developed several texts for the teaching of the Samoan language in the public schools.  The materials produced through this program included texts on oral traditions, Samoan history, and Samoan culture, as well as Samoan and English grammars (in Samoan) and texts for teaching various aspects of Samoan language arts.  However, as federal funds diminished, the Project came to a close.  Today, much of the material that was developed is no longer in use within the public school system (Niyekawa-Howard, 1972).  Fiamalua (2008) stated that since the short lived Bilingual-Bicultural Education Project of the 1970s, the Department of Education of American Samoa has continued to develop materials for the teaching of Samoan within the public school system through the Department’s Samoan language Division in a limited scope.     
The role of education was critical in bringing about linguistic and cultural change in Samoa.  Mass education became a means of indoctrinating the population to a western-based economy and lifestyle.  Not to mention, the indoctrination of the general population to a dependency on western ways of life.  The school systems taught European languages and indoctrinated students to the importance of European culture as a means to succeed in a new society dependent on wages and the acquisition of material good.  No wonder why Samoan students do not like to learn Samoan, perhaps, it is because they must have learned language structures and they had none of their own to make the connectivity.  
Indoctrination of ASCC Students to Samoan Language Patterns

My own observation as a Samoan instructor in the American Samoa Community College confirms that Samoan students at the college are very poor in writing in Samoan, and this is currently evident in the attrition of language skills (loss of proficiency in writing and comprehension) in the Samoan language.  Apart from grammatical interference from English and attitudinal influences from popular American culture that are eroding the proper and correct usage of the Samoan language, the early pervasive exposure of pre-school aged children to English appears to be interfering with the acquisition of the primary language at that critical age period. 
While this situation is cause for alarm, it is my purpose to use the findings from this study to develop a new model that is being produced in this study, namely the Samoanization of Our Language.  This study, therefore, stresses the significance of learning the morphology of Samoan words, because it is believed that this is the one area which ASCC students are deficient in, hence of the problems with writing skills in Samoan.  A large part of the problem is the absence of abstractions of language components in the Samoan language; for instance, there is no Samoan word for the English concept “morpheme.”  A morpheme exists in our Samoan language, but there is no word for it.  When children are asked to learn linguistic structures of prefixes and suffixes as part of English word patterns, they understand what they are because they have corresponding labels.  Therefore, this study aims at developing a conceptualization and an understanding of the order of words in a sentence, the position of prefixes and suffixes in words, and the Samoanness of the tone and structure of the language. Samoan language patterns are to be positioned in their proper places, and students could then get to recognize and correct problems in their own Samoan writing incurred during their pre-ASCC education.  It cannot be overstated that proficiency in writing Samoan has been affected by the grammatical interference of the English language; what is worse is that there knowledge of English grammar is also challenged.   
Other studies informing this paper include the recent works by Aiono Fanaafi Le Tagaloa (1996) and Cook (1987), and age-old studies by linguists during the time of the missionaries and others.  
According to Marsack (1962), the study on morpheme requires a keen eye on the passive voice for a verb that is formed from the active voice by the addition of one of several suffixes.  Marsack claims that the use of the passive voice is a complicated concept in Samoan because a verb that is passive in form is actually the one that is used in an active sense.  Moreover, there are many verbs that take the form of being intransitive but have a passive form.  The Rev. Hough (1972) in his book “Fa’amatalaga o le Gagana Sāmoa,” also reflected this same concept (also see Mosel, So’o, Tuitolova’a, and Siliko, 1999).  In view of the subject, they came up with a list of the suffixes that are used to form the passive voice of Samoan verbs, such as the following:

Active				Meaning			Passive
1.  –ina		‘āmata				begin			           ‘āmataina
		 fa’aaogā			make use of			fa’aaogāina
2.  –a		‘ave				take			           ‘avea
3. –tia		 mata’u			fear				mata’utia
4. –sia		fuli				capsize				fulisia
5. –gia		alofa				love				alofagia
6. –ia		nofo				sit				nofoia
7. –fia		ula				smoke				ulafia
8. –mia		inu				drink				inumia
9. –lia		tau				fight (a battle)			taulia
10. –na		tete’e				reject				tē’ena

These suffixes are listed to assist students when they come across the aforementioned verbs, and be able to recognize their passive forms.  However, in the event that the learner is having difficulty in identifying the correct suffix for a particular word, he or she can rely on the usage of the suffix or morpheme ina.  The reason for that to happen is because it can be applied to almost any verb; despite the fact that Marsack believes it is not correct Samoan. 
Pratt (1862) also agrees that Samoan morphemes can also be traced from the active voice of the verb that is frequently used for the passive voice.  He viewed the verbs nanā and lilo as active in form and later used for the passive to form the words nātia (nanā) and liloia (lilo).  Another example stems from the expression of “Ua fai le pusa,” meaning the box is made, where the active fai, is transformed in to it’s passive form, faia.  Pratt argues that there are many other verbs where the passive gives an additional emphasis to the verb.  It also conveys an additional idea that the active cannot convey a passive, for example in the case of alofa, to love; alofagia to be loved, and ita, to be angry, itagia, to be hated.   
Moreover, the Samoan language also have several prefixes, one of them is the morpheme fa’a.  This particular morpheme has four uses as documented by Marsack.  The use of the prefix fa’a is precious in determining correct compound words when it is well understood (Marsack, 1962; Allardice, 1985; Cook, 1987).  
I. The prefix fa’a is at first viewed as a causative, signifying the making of something to happen.  It is used mainly with adjectives, verbs, and nouns:

a. With Adjectives

fa’aaogā			to make use of			from aogā, useful  
fa’amālosi			to strengthen			from mālosi, 
strong
b. With Verbs

fa’aoso				to stir up 			from oso, to jump 
or rise
c. With Nouns

fa’amasoā			to starch			from masoā, 
starch

II. The prefix fa’a also can be used to indicate the manner of:

a.  ‘ava fa’atupu				King’s kava			from tupu, 
              									king
b.   fa’aletino				bodily, physical		from tino, 
body
III. Used with some adjectives to indicate a little or a minor degree.  However, the adjective is usually duplicated or the syllables have been doubled, such as:

a. fa’ama’ima’i				somewhat sick			from ma’i, 
sick
b. fa’asamasama				yellowish			from 
samasama, 
yellow
IV. Used with numerals to indicate the number of times, as already.  For example:

a. fa’atasi					going once			from tasi, one
b. fa’atolu					going three times		from tolu, 
three

Relative to the aforementioned study, Neffgen (1918) brings to our attention another addition on this matter.  He once again reaffirmed that the construction of the passive form of a verb is a very complicated issue in Samoan morphology.  He learned that there are nine different particles that play a vital role in the structuring of Samoan verbs.  They are: a, ia, ina, fia, gia, lia, mia, sia, and tia; these are a resemblance of the same language patterns that were proposed by Marsack (1962) and Allardice (1985).  Neffgen declares that these are survivals of words whose meaning has long been lost.  However, the Samoan language mostly uses the morpheme ina, in which Pratt (1862) says it is a “Deponent Verb.”[footnoteRef:1]  The ina is somewhat problematic but Samoans tend to employ it anyways in the majority of time in their speech.  Here are some rules for verbs when converted into their passive forms.  The following patterns should address the usage of the Samoan word composition system: [1:  A 'deponent verb' is a verb that is active voice in meaning but takes its morphology from a different grammatical voice, most commonly the middle voice or passive voice.] 

1. All compound verbs, almost without exception utilizes the ina, as such in the case of faitauina (also faitaulia), fa’amāgaloina, etc.
2. The verbs ending in i almost throughout take a in the passive, such as: tulia, fusia, fasiotia etc.
3. Those ending in a, o, u have mostly mia, sia, tia, ina their passive form: inumia, fonotia, tanumia etc. 

Neffgen has suggested in his findings some of the vital formation of Samoan morphologies through the medium of Samoan writing. 
Additionally, the Elder Johnson (1962) describes that a verb with a passive suffix is not passive in meaning unless the subject comes before the verb, whereas the verb remains active in meaning, even if it has a passive suffix added to it.  He claims that a passive suffix gives an active verb more emphasis, which is quite similar to the discoveries of language scholars in our previous discussions.  Furthermore, most of the time either the active form or the passive form of the verb may be used interchangeably without changing the meaning at all.  For example, we can examine the following material:
1.	O le a le mea o lo ‘o ‘ē faia?
	O lo ‘o o’u sāuni ‘ou te alu i Apia
2.	O le a lau mea o lo ‘o fai?
O lo ‘o o’u saunia le mea’ai?
A passive suffix was added to the verb fai in one case and was not in the other.  The same occurrence affected the verb sāuni on the other example given.  Elder Johnson is trying to exemplify here the fact that a passive form of a verb can be used actively, but an active verb is also used passively without the aid of a passive suffix.  
Essentially, this same study examined the use of the prefix fe, which is one of the most commonly used prefix of Samoa.  The significance of the prefix fe, it is an important factor to Samoan language because most of the times it takes place in a sentence, it almost always signal the occurrence of a plural.  Moreover, it indicates action going back and forth between two or more people or places.  Furthermore, it is used to change singular verbs to plural (Kneubuhl and Tuitele, 1980). The following materials are some examples of this sort:
lagolago	-	to lean on		felagolagoma’i	-	to depend on 
to depend on						each other 
alofa		-	to love			fealofani		-	to love one 
another
silafia		-	to see to know		fesilafa’i		-	to see one 
another, to meet
alu		-	to go			fealua’i		-	to go to 
and fro
Nonetheless, Fanaafi (1996) in her recent publication stressed three morphemes that she discovered as some of the most commonly seen ones in the Samoan language today.  Her short collection comprised ga, fa’a, and fe-a’i.  In her research, she claims that the suffix or morpheme ga is a unit of word that can convert a verb into a noun. For instance, the verb inu or drink can take the form of a noun when it is attached with the suffix ga, forming the term inuga. The result is the transformation of a verb into a noun. 
Additionally, the morpheme fa’a serves as a causative prefix to a verb, having the effect of causing something to happen.  For instance, fa’a and pa’ū forms the word fa’apa’ū, which means to cause to fall.  This study is very similar to the discoveries that were also made by Marsack in 1962 as well as Allardice in 1985.  
The morphemes that resemble the prefix “fe” and the suffix “a’i” can be found in the beginning and the end of a word.  Like in the fe + alu + a’i to form the word fealua’i, meaning to go to and fro.  Other examples include felotoa’i and femisaa’i.
Moreover, Kneubuhl and Tuitele (1980) instigated another interesting model concerning the study of “Morphemes.”  They proposed a brief study on morphemes, by claiming that these are the smallest unit of sounds that carry meaning, and that it cannot be reduced again in any smaller form without violating its meaning.  For instance, we can take apart the word fa’alāina to discover that there are small units that can be tracked down, such as fa’a and ina, which are morphemes.  Eventually we will end up with the content word “la.”  La here depicts the meaning of the sun and it cannot be reduced any further.  La then is a morpheme.  The following examples elaborate more on what has been said above:
feoti			
		tūliga			
		mata’utia		
		fa’amoe	
		fealofani		
After a close examination of the above-mentioned materials, we can reduce the morphemes down to words from which they were built from, such as the following:
		feoti		=	oti
		tūliga	  	=	tuli
		mata’utia	=	mata’u
		fa’amoe	=	moe
		fealofani	=	alofa

Kneubuhl and Tuitele (1980) declare that there are two types of morphemes.  One is the Free Morpheme, which can stand alone or those that are called content words of a language.  The other is the Bound Morpheme, these words cannot stand alone and they can occur at the beginning of a word, at the end of a word, or inside the word.  
The combination of Free and Bound Morpheme in various ways can result in the creation of thousands upon thousands of words in the Samoan language.  Specifically, the following patterns disclose various combinations that are most commonly portrayed by the Samoan language:
Pattern #1		Free Morpheme     +     Bound Morpheme     =        Word
				fai			a			faia
				fuli			sia			fulisia
				afā			tia			āfātia 
Pattern #2		Bound Morpheme     +     Free Morpheme     =	Word
				fe			    oti		=	feoti
				fa’a		  	    malie	=	fa’amalie
Pattern #3 		Bound Morpheme     +     Free Morpheme     +     Bound Morpheme  =  Word
			fa’a			lelei			      a	              =  fa’aleleia
			fe			alofa			      ni	              =  fealofani
Pattern #4		Free Morpheme     +     Free Morpheme	=	Word
				fale			‘oloa		=	fale’oloa
				va’a			  tau		=	va’atau

Parallel to the findings that were made by the previous studies concerning morphological concepts that involve suffixes and prefixes to Samoan words, Kneubuhl and Tuitele once again offer the same list of suffixes along with their own examples:
	   Bound Morphemes 			          Samoan Word
- a  					faia, tu’ua
- ia				 	nofoia
- sia					fulisia, tagisia
- tia					āfātia, mata’utia
- mia					mana’omia, tanumia
- gia					alofagia, fesiligia
- fia					silafia, osofia
- ina					fauina, ‘āmataina
- na					tē’ena, tetena
- lia					taulia, aulia
- gofie					faigōfie, iloagōfie
- gata					faigatā, mauagatā

In addition, two other Bound Morphemes, ga and ‘aga, reveals a pattern that constitute a conversion of verbs into nouns.  The following pattern portrays that occasion:  
            Free Morpheme     +     Bound Morpheme     =     Noun
	         fusu			‘aga		=     fusu’aga
	         su’e			  ga		=     su’ega

Lastly, the prefix or the Bound Morphemes ta and ma presents another pattern that is rarely denoted in Samoan word structures.  The following are some of Kneubuhl and Tuitele’s findings:
ta:	In words like tāpuni, tafuli, tapē, etc., the Bound Morpheme ta denotes an action or a doing, and it is closely related to the Bound Morpheme fa’a. 
Ex:  	Alu e tāpuni le faitoto’a.  Ia, ‘ua ‘uma.  ‘Ua māpuni.
ma:	This is related to ta, but it denotes that the action has been completed.  Such words as the following are the result of an action: māpuni, mafuli, māsae, māfo’e, etc.   
Ex:  	Se ‘i tātou o e tafuli ‘apa o lo ‘o i tua.  Ia, o lea ‘ua taufai mafuli ‘uma.

Summary
For years our students have been immersed in educational programs that merely teach Samoan grammar through the translation of English Language Arts into Samoan.  However, here are some of the language patterns in the Samoan vernacular that ASCC is implementing in its Samoan Program concerning morphological concepts.  The rationale behind this study is to address the deficiency that occurs in the comprehension of morphological patterns of the Samoan language, and to stop the idea of incorporating English grammar in our writing style of Samoan. 
According to Mayer (1976), the Samoan language is not yet standardized to the point where it is spoken and written uniformly throughout the islands.  This is as a result of the shift in language policies and teaching in the 1970s in Western Samoa when Fanaafi Le Tagaloa (then Larkin) became director of education and outlawed the use of diacritics—fa’amamafa (macron) and komaliliu (glottal stop) except in proper nouns.  This shift affected both Samoas as popular media like the church and newspapers adopted the new change.  Many of these variations are slight, but the student will notice that they do exist especially in the written language.  Existing texts on Samoan are not widely used among the languages and providing consistency in what is being spoken is not realized.  It is hoped that this study may contribute in some way to the ASCC Samoan Studies’ Program on preserving and standardizing the Samoan Language and therefore benefit the native students of Samoan.  
There is a need to concentrate on morphological deficiency in Samoan writing, which is an occurrence that is seen in ASCC students in Samoan introductory level courses, much attention is drawn to the structural patterns given in this study.  These language patterns are to be carefully taught with the belief that more students understand them, the easier it will be for them to associate linguistic rules with correctness.  Moreover, the greater understanding one has of his or her native language, the higher the ability to associate similar patterns from other languages.   

